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Abstract
A survey questionnaire was sent to forty-nine full time faculty members in
the fall of 1996. Thirty-nine {80%) faculty members at a small four year,
predominantly liberal arts college in central Virginia, responded to the
questionnaire. The questionnaire was concerned with providing instructional
accommodations, assignment accommodations, examination accommodations,
and academic policy accommodations for students who have learning
disabilities. Data were analyzed using t-tests and a one way analysis of
variance. The variables included were gender, professional position, interaction
with students who have learning disabilities, total years teaching at the college
level, and whether or not the faculty member has taken any special education
courses. The results were analyzed by calculating the frequency and the
percentage for each of the items in the questionnaire. Hypothesis testing the
relationship between the School and instructional accommodations showed a
significant difference {F=3.331, df 2, 30, Fcv=3.32, p< .05). The School of
Education and Human Services was found to be the most willing to make
accommodations. The results indicated that faculty members are willing to
provide accommodations in instructional methods and in examinations, but not in
assignments or in academic policy. Faculty members appear to be willing to
help the student with a learning disability by providing accommodations as long
as students who do not have a disability are not jeopardized in the process.
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Willingness of College Faculty to
Make Accommodations for Students
with Learning Disabilities
Section 504 of the Rehabilitation Act of 1973 was enacted to assure that
individuals with disabilities had access to higher education. "No qualified
handicapped person shall, on the basis of handicap, be excluded from
participation in, be denied the benefits of, or otherwise be subjected to
discrimination under any program or activity which receives benefits from
Federal financial assistance" {Federal Register, May 4, 1977, Section 84.4a),
{Fonosch & Schwab, 1981). Vogel (1982) claimed that the vast majority of
institutions are receiving federal assistance, mainly in the form of financial aid to
students. Colleges and universities whose students receive financial aid are
required by law to ensure that the rights of qualified handicapped students to
enter and to participate fully in all programs are guaranteed {Subpart E, Section
504), {Vogel, 1982).

The Rehabilitation Act requires colleges and universities

to provide program accessibility in operating campus programs and activities
(Fonosch et. al., 1981) and in the classrooms as well.
Section 504 not only applies to those students who are enrolled in higher
education, but also to the recruitment and admission of qualified students who
have disabilities. Modifications of academic requirements and auxiliary aids
must also be provided by the institution according to Section 504. Vogel (1992)
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stated that it is important to know and remember that the rationale behind the
Section 504 requirements is to ensure the rights of qualified students who have
disabilities so that they are not discriminated against by colleges and
universities.
With the passage of this law, postsecondary education is now a realistic
and an obtainable goal for many students who have a disability, including
students with learning disabilities. Students with disabilities now have the right
to attend any federally funded institution, and the institution must provide
reasonable accommodations (Vogel, 1992). In the past, many students who
""8re capable of succeeding at the postsecondary level did not attempt to enroll
(Minner & Prater, 1984). The reasons cited for this include: hesitancy of high
school counselors to advise a student with a disability to look irito postsecondary
options; an insufficient number of colleges and universities providing support for
students with teaming disabilities; and the attitude expressed by some educators
that students with disabilities cannot typically benefit from university or college
level work (Minner et. al., 1984).
Currently over 1.5 million students with disabilities attend college across
the United States and this number is expected to increase (Lissner, 1992). In
1978, one in 38 full time freshmen or 2.6% reported having a disability. By 1991
the figure rose to one in eleven or 8.8% of full time freshmen (Henderson, 1992).
The U.S. Department of Education (1989) estimated that approximately 3% of
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the college and university students in this country have learning disabilities.
This figure could be as high as 11% in four-year nonsectarian colleges, .and as
much as 5% in professional schools (Houck, Asselin, Troutman, & Arrington,
1992). In 1992 the American Council on Education and the HEATH Resource
Center published a manual of statistical profiles. This manual reports that in
1991 there were 13,794 students with learning disabilities attending universities
and four year cdlleges, and an additional 20,664 students with learning
disabilities attending two year colleges (Henderson, 1991). Moreover, Haehl
(1989) stated that 67% of the high school students with learning disabilities are
making plans for postsecondary education (Majewski, 1994). According to
Matthews, Anderson, and Skolnick (1987), students who have learning.
disabilities represent the fastest growing segment of college students with
disabilities (Shaw & Norlander, 1986). The so called first generation of students
with learning disabilities are entering higher education.
In a survey conducted by the Association for Children and Adults with
Learning Disabilities in 1982, the Adult Vocational Committee reported that 14%
of adults surveyed who have learning disabilities attempted college but dropped
out. Thirty-two percent were currently attending college, and an additional 9%
reported that they had obtained their bachelor's degree (Nelson, Dodd, & Smith,
1990).
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Classifications for Learning Disabilities
A learning disability affects the way individuals take in information, retain
the information and show knowledge and understanding of the information that
they process (Matthews, 1987). A learning disability affects students who have
a normal or above average intelligence (Barr, Caputo, Donahue, Holloway,
Podrid, Rubin, Seeling, & Weinger, 1987). Leaming disabilities are inconsistent,
and may be evident in only one specific academic area (Barr et. al. 1987).
According to Barr et. al. (1987) there are two characteristics that all
students with learning disabilities have in common. The first is that there is a
discrepancy between the expected capability of the student and the student's
actual academic performance. The .second is the repeated experience of failure
that students who have learning disabilities encounter, which may reduce the
student's achievement efforts and task motivation.
To be classified as having a learning disability a student must go through
a diagnostic process. In the process five primary areas are evaluated; case
history, sensory perceptions (i. e. this includes both auditory and visual),
intellectual assessment, academic assessment, and assessment of processing
strengths and weaknesses (Adelman & Olufs, 1986). College students with
learning disabilities have several characteristic problems; poor study skills, poor
interpersonal skills, difficulty with reading, writing and math, and problems with
oral language (i.e., lectures) (Adelman et. al., 1986). Not every student will
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have all of these problems, and the severity of each deficit will vary from student
to student.
Accommodations
Reasonable accommodations and modifications should be made in a
verity of areas for those students who have disabilities. Accommodations vary
depending on the nature and severity of the disability. According to Vogel
(1982) reasonable modifications of academic requirements include: allowing
time extensions to complete a program; adapting the method of instruction that is
used; allowing students with disabilities to substitute one course with another
required course; modifying or waving the foreign language requirements;
. '

allowing for part-,time, as opposed to full-time study; and providing modifications
in examination procedures to measure achievement more effectively.
Faculty need to be able to provide accommodations. Nelson et. al. (1990)
suggested twelve accommodations that faculty can provide for students who
have learning disabilities. Faculty members may accommodate students during
examinations by: having untimed tests; allowing students to use readers for
objective exams; using essay exams instead of objective exams; allowing
students to take exams in a separate room with a proctor; allowing students to
be able to clarify exam questions and rephrase them in their own words as a
comprehension check before answering the question; providing students
alternatives to the traditional computer-based answer sheets (e.g., scan-trans);
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providing adequate paper (e.g., lined paper) to aid students who would benefit;
allowing students to use a multiplication table, calculator, and/or a desk
reference during their examinations, and allowing alternative methods of
demonstrating mastery of the course objectives. Faculty may also allow ·
students to tum in taped, typed, or oral responses to exams instead of having to
turn in written responses. When lecturing or writing a test, the faculty member
should avoid using double negatives, unduly complex sentences, and questions
embedded within questions. Accommodations can also be made when grading.
For example, faculty can analyze the entire process as well final solution for
problems.
Reasonable accommodations do not include requiring a program or
institution to alter a program or service fundamentally in order to allow a person
with a disability to participate. Courts have ruled that an institution does not
have to forsake its standards or integrity to allow a person with a disability to
participate (Compliance handbook, 1993).
Types of Services
According to Matthews et. al. (1987) there are three types of college-level
programs for students who have learning disabilities. One type of program is a
precollege "prep" program. This program lasts for one or two semesters and
emphases counseling and study skills. A second type of program is a tracking
program. This is designed specifically for students who have learning
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disabilities and allows them to follow a separate track. The third type of program
allows students to participate in the regular campus curriculum with some
degree of support·for the student (Hartman & Krylwich, 1984). Most colleges fall
into the third group (Matthew et. al., 1987).
Barbaro (1982) cited a survey of postsecondary programs, which revealed
that out of the 121 institutions that accepted students who have learning
disabilities, only 14 of the institutions provided more than a basic tutorial
program. Of those institutions that provided more than the basic tutoring
services, few tended to emphasize educational supports in their comprehensive
programs (Cardoni, 1980). Students with learning disabilities need both
educational and social support systems. One institution, Adelphi University, is
unique in that it provides both. The primary objective of the Adelphi program is
independent living (Barbaro, 1982).
Virtually all college programs provide tutoring services for students who
have disabilities (Cardoni, 1982). This, however, is not enough support for most
of these students. Cardoni (1982) proposed that each institution should provide
an individual to supervise the diagnostic component, develop the educational
program for each student, integrate services and tutoring, as well as fill a
number of additional roles. A study conducted by Fonosch and Schwab (1981)
indicated that faculty and staff are receptive to methods of increasing learning
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strategies as well as increasing their knowledge and sensitivity to the needs of
students with disabilities.
Costs
The overriding concern with implementing a new program on just about
any college campus is cost. Good support services are expensive (Barbaro,
1982). As a result, there are a wide range of inadequate services that are
sprouting up at many institutions. Students who are in the Adelphi program are
charged an additional $2,000 per year (Barbaro, 1982). This is in addition to the
amount the student spends on tuition, and it does not cover the entire cost of the
services that the University provides. According to Cardoni (1982) this is not
unusual. Almost all facilities still charge extra for the services that they provide
to the students with learning disabilities, despite the fact that the staff are not all
trained in dealing with learning disabilities (Cardoni, 1982). Mathews,
McBurney, Cameron, Legault, Connolly, Gillespie, and McPhee (1992), found
that both the faculty and the administrators thought that it was unfair to spend
extra money on accessibility for students who have learning disabilities.
Faculty Accommodations
In a study by Matthew at. el. (1987), faculty were asked twenty-three
questions pertaining to whether or not they would provide accommodations for
students who have a learning disability. Faculty indicated their willingness to
extend deadlines for completion of class projects, papers, etc.; to allow
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completion of alternative assignments; and to provide the student with a detailed
syllabus to give him/her ample time to complete reading and writing
assignments. Six questions were asked regarding examination modifications
which included allowing students to take an alternative form of the exam;
allowing a proctor to rephrase test questions that were not clear to the student;
allowing the student an extended amount of time to complete a test; allowing the
student to dictate to a proctor the answers to the test; allowing the student to
respond to essay questions orally; and allowing exams to be proctored in a
separate room to reduce distractions. Assignment modifications that college
faculty reported they would make included: analyzing the process of a problem
as well as the final solution; allowing the students.to give an oral presentation or
a taped recorded assignment rather than completing a written project; and
allowing the student to use basic calculators during tests and in-class
assignments. In the area of student assistance, Matthew et. al. (1987) found
that faculty were willing to accommodate students in three cases: allowing the
use of proofreaders to assist in the correction of grammar and punctuation;
allowing the use of proofreaders to assist in the reconstruction of the student's
first draft of a written assignment; and allowing the student to take advantage of
priority registration. Faculty also responded they would allow a student to
withdraw from a course after the usual cut-off date.
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Faculty were found to be hesitant in providing accommodations in certain
areas such as: allowing the student with a learning disability to do an extra credit
assignment when the option was not available for other students; allowing
misspellings, incorrect punctuation and poor grammar without penalizing the
student; and allowing the student who has a learning disability to substitute a
course for a required course (Matthews, 1987}. A study by Houck et. al. (1992}
included an adaptation of the Matthews survey and supported these findings.
Houck et. al. (1992) included in her study a break down of the college and
university faculty by the college area in which they were instructing students.
Faculty in the College of Education indicated that they were more willing to make
accommodations for students with learning disabilities than their colleagues in
the College of Business or in the College of Arts and Sciences. Faculty were
almost always willing to accommodate students with documented learning
disabilities (Matthews et. al., 1987). In another study, which was conducted by .
Mathews et. al. (1992), the School of Applied Arts ranked highest on positive
attitudes toward students who have learning disabilities, while the School of
Technology and Trades ranked lowest.
Several of the faculty stated that they would deal with the students on an
individual basis, as well as to try to treat the learning disabled student as much
like a nondisabled student as possible. Faculty also stated that they would
make and allow accommodations to a point, as long as the accommodations did
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not lower certain course standards involving instruction, assignments, exams,
and academic policy (Matthews, 1987).
Matthews et. al. (1987) provided a space on their questionnaire for
comments. One of the comments that was included claimed "Most of what I said
I would do, I would do for the nonhandicapped students (as well)." (Matthew et.
al, 1987, p. 50). Mathews et. .al. (1992) also included a comment section in their
study in which faculty members indicated a need for more administrative
assistance to understand and support students who have learning disabilities.
Faculty also responded that students with learning disabilities need more
support to achieve success in the classroom, that there is no such thing as an
"average" student with a learning disability, that the student's attitude is crucial
for success, and that the student should not use his or her disability as a
"crutch". A final faculty comment that was addressed by Mathews et. al. (1992)
was a concern of program standards. Faculty do not want the value of the
diploma to be compromised by the adjustments made for the student with a
learning disability.
Faculty members have varied perceptions of students with learning
disabilities. Perceptions about students who have learning disabilities ranged
from "lazy " "crazy " "bad attitudes " "terrible speller " to "hard worker " "good
J

-

1

I

,

'

thinker," "excellent grasp of material," and "good mind if he/she would just use
it." (Miller, McKinley, & Rayan, 1979).
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Attitudes of faculty members as assessed by Fonosch et. al. (1981)
tended to be consistent with the legislation of Section 504. The study by
Fonosch et. al. revealed that the respondents expressed a positive attitude
toward the integration of disabled students in the normal academic setting.
Overall, faculty members were willing to adjust their testing procedures and
classroom operations, and to work individually with students (Fonosch et. al.,
1981). Females were more likely to express positive attitudes toward students
with disabilities than were males. Faculty members who had contact with
students who had disabilities were also more likeiy to express positive feeling
towards this group of students (Fonosch et. al. 1981). Mathews' et. al. (1992)
study confirmed these results.
As an increasing number of students with learning disabilities enter higher
education, it is important to find ways to help these students succeed.
Accommodations allowed by faculty members are a major factor for student
success. The purpose of this study is to assess college faculty perceptions and
willingness to make accommodations for those students who have learning
disabilities. Awareness and helpfulness on the part of the college faculty will
greatly improve the success rate of students who have learning disabilities.
The following questions will be addressed:
1) Are faculty willing to make accommodations for students having learning
disabilities?
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2) To what extent are college faculty willing to make accommodations in their
instructional methods to accommodate students who have learning disabilities?
3) To what extent are college faculty willing to make accommodations in their
assignments to accommodate students who have learning disabilities?
4) To what extent are college faculty willing to make accommodations in their
examinations to accommodate students who have learning disabilities?
5) How do college faculty feel about making accommodations in academic
policy for students who have learning disabilities?
6) Is there a difference between male and female faculty members in their
willingness to make accommodations?
7) Is there a difference between the School of Education and Human Services,
the School of Liberal Arts and Sciences, and the School of Business and
Economics on their willingness to make accommodations for students?
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Methods
Design and Subjects
A survey research design was used to collect data for this study. The
subjects were 30% of the faculty members from a 4-year, .predominantly Liberal
Arts college in Virginia. The researcher selected this institution because it is a
co-educational, public facility which offers graduate programs. This institution
has a good reputation for providing services to students who have disabilities. It
also contains a fairly large population of students who have disabilities, and
because of this, most faculty at this institution should be familiar with making
accommodations for students. This college is grouped into three schoo_ls, the
School of Business and Economics, the School of Education and Human
Services, and the School of Liberal Arts and Sciences. This institution is located
in a rural area, has. an undergraduate population of 2,078 full time students, and
a graduate population of 263 students. At this college there are 158 full time
faculty members and 52 part time faulty.
Subjects were 30% of the full time faculty members who were chosen
using random sampling. The total number of subjects were forty eight.
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Instrument
A questionnaire, which was in part self developed and in part taken from
Matthews et. al. (1987), was used to collect data for this study. The
questionnaire (See Appendix A) is made up of several components. The first
section consisted of twenty-seven questions pertaining to the types of
accommodations that faculty and administration may make for students who
have learning disabilities. The questions are on a Likert type scale, with five
possible answers that the faculty member may choose, ranging from: strongly
agree (sa), agree (a), disagree (d), strongly disagree (sd), or not sure (ns). The
second section included demographic and experiential variables such as
gender, professional rank, department and School in which the individual is
teaching, years of college teaching, and previous interactions with students who
have had learning disabilities. The third section provided space for faculty to
specify any other types of accommodations that they may make for a student
with a learning disability that were not previously listed. The questionnaire also
contained a section for faculty members to provide additional comments,
including past requests for accommodations that the faculty member thought
were either reasonable or unreasonable.
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The questionnaire was pilot tested on fifteen full time faculty members.
These subjects were randomly selected after the initial selection of respondents.
This ensured that no one faculty member received the questionnaire more than
one time.
Procedure
The questionnaire was distributed by inter-campus mail to the
participating faculty members in the Fall of 1996. A fuil time staff member was
selected to receive the returned questionnaires, the sealed envelopes were
placed in a separate mail box to be picked up. Questionnaires were sent with a
self addressed envelope and with a cover letter. The cover letter asked for
participants to return the questionnaire within two weeks from the day the
questionnaire were mailed. After the two week deadline, additional
qu�stionnaires were sent out to those participants who had not yet returned the
questionnaire. Completion of the questionnaire was completely voluntary.
Confidentiality and anonymity of the respondents was ensured.
Data Analysis
The data were analyzed using descriptive and inferential analysis. One
way analysis of variance and t-tests were used to determine whether significant
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differences existed between the mean scores of groups based on demographic
and experiential variables.

I
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Results
Instrument
Forty-nine (N=49) questionnaires were distributed to the selected faculty
members of a predominantly Liberal Arts college in central Virginia. Thirty-nine
(80%) of the faculty responded to the questionnaire. The first section of the
questionnaire assessed the faculty member's willingness to make modifications
in instruction, assignments, and examinations, as well as modifications in
academic policy. The second section of the questionnaire included
demographic variables such as gender, academic rank, School of instruction in
which the faculty member taught, contact that the faculty member may have had
with a student who has a learning disability, and experience. Experience was
broken down into the number of years the faculty member has been teaching
and whether or not he or she had ever taken a course in special education. The
third and fourth sections provided space in which faculty members could list
possible accommodations that he or she would make or have made in the past.
The data were analyzed by descriptive and inferential statistics.
Faculty Profile
In the category of gender, 61.50 % (n=24) of the respondents were male
and 38.50% (n=15) were female. Seven point seventy percent of the faculty
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(n=3) were instructors, 38.50% (n= 15) were assistant professors, 23.10% (n=9)
were associate professors, 28.20% (n=11) were professors, and 2.60% (n=1) did
not respond. The faculty were asked to list the department in which they taught.
This data were grouped into three schools at the college. Of the responses
12.80% (n=5)were from the School of Business and Economics, 20.50% (n= 8)
were from the School of Education and Human Services, and 61.50% (n= 24)
were from the School of Liberal Arts and Sciences, and 5.10% (n=2) did not
respond (See Table 15).
Question Break Down
Each question had five options: Strongly Agree, Agree, Not Sure,
Disagree, and Strongly Disagree. Strongly agree was assigned a value of five,
agree was assigned a value of four, not sure was assigned a value of three,
disagree was assigned a value of two, and strongly disagree was assigned a
value of one. The percentage and frequency of each response for each question
was calculated for each of the twenty-seven questions. All of the questions were
separated into four subgroups based on the type of modification or policy that
was addressed. These four subgroupings were; instructional modifications (i. e.
question numbers 3, 4, 24, 25, 26, 27) (See Table 1 ), assignment modifications
(i.e. question numbers 1, 2, 5, 13, 14, 15, 16, 17, 18) (See Table 2),
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examination modifications (i. e. question numbers 6, 7, 8, 9, 10, 11, 12, 15, 16,
17, 23) (See Table 3), and academic policy (i. e. question numbers 19, 20, 21,
22) (See Table 4).
Instructional Modifications
The results of the questions which addressed instructional modifications
were calculated using descriptive statistics; the mean and standard deviation,
(See Table 6). Faculty members responded that they would provide the student
with a detailed syllabus to give ample time to complete reading assignments
(88.60%) and writing assignments (81.10%). Faculty would also allow the
student with the learning disability to tape record classroom lectures (92.10%),
to share notes with another student who did not have a learning disability
(97.40%), and to use a note taker in class (86.80%). It appears that the only
instructional modification that many of the faculty members would not make was
providing the student who has a learning disability with a copy of the instructors
notes after the student attended the class (33.30%).
An independent sample t-test was used to determine whether or not a
significant difference existed between males and females on instructional
modifications. The t-value of -1.01 was not significant at the point zero five
level. The overall mean responses within the instructional modifications
category was 4.05, males yielded a mean of 3.98 with a standard deviation of
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.57. Females yielded a mean of 4, 18 with a standard deviation of .57 (See
Table 7).
Assignment Modifications
Under the assignment modification category there were nine questions
(See Table 6). Faculty members agreed or strongly agreed with the following
statements which addressed the types of accommodations that individual faculty
members may make for a student who has a learning disability: extending
deadlines for completion of class projects and papers (52.60%), allowing the use
of basic calculators during tests and in class assignments (64.10%), allowing the
use of proofreaders to assist in the correction of grammar and punctuation
(63.90%), and allowing the use of proofreaders to assist in the reconstruction of
the student's first draft of a written assignment (58.30%). Faculty members
disagreed or strongly disagreed with the following statements: allowing a student
with a learning disability to do an extra credit assignment when the option was
not available to other students (13.50%), allowing the student with a learning
disability to give an oral presentation as a substitute for a written project
(34.20%), and allowing misspellings, incorrect punctuation and poor grammar
without penalizing the student (16.20%). There were two questions on which
there was no clear distinction between agreeing or disagreeing with the
question. One of these questions was in regards to allowing the student with the
learning disability to complete an alternative assignment. The other question

Faculty Accommodations
29
addressed allowing the student with the learning disability to tape record an
assignment as a substitute for another assignment.
An independent sample t-test was used to determine whether a
significant difference existed between males and females on their willingness to
make assignment modifications and gender. The t-value of -1.29 was not
significant at the .05 significance level. The overall mean responses within the
assignment modifications category was 2.91. Males yielded a mean of 2.79 with
a standard deviation of .70. Females yielded a mean of 3.20 with a standard
deviation of .96 (See Table 8).
Examination Modifications
Eleven questions addressed different types of modifications that could be
made during an examination. Three questions overlap with assignment
modifications and examination modifications. Faculty members agreed with the
following statements; allowing the student to take an alternative form of the
faculty members exam (72.90%), allowing the student extra time to complete his
or her test (88.20%), allowing a proctor to rephrase test questions that are not
clear to the student with the learning disability (59.40%), allowing the student
with the learning disability to dictate answers to a proctor (84.20%), allowing the
student to respond orally to an essay question (60.50%), and allowing exams to
be proctored in a separate room to reduce distractions (92.30%) Sixty-three
point sixty percent of the faculty members said that they would analyze the
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process of a problem as well as the final solution, the faculty members
responded that they would allow the student to use a basic calculator during
tests and in class assignments (64.10%), faculty members also said that they
would allow the use of proofreaders to assist in the correction of grammar and
· punctuation (63.90%). There were two questions that faculty members
disagreed with: allowing misspellings, incorrect punctuation and grammar
without penalizing the student (16.20%), and allowing the use of a proofreader to
assist the student with a learning disability in the substitution of a higher level
vocabulary from the original wording, as long as the class is outside of the
student's discipline (30.60%).
An independent sample t-test was used to determine whether or not a
significant difference existed on the basis of examination modifications and
gender. The t value of-1.62 showed no significant difference at the .05
significance level (See Table 9). The overall mean responses within the
examinations modifications category was 3.53. Males yielded a mean of 3.41
with a standard deviation of .59. Females yielded a mean of 3.80 with a
standard deviation of .62, this mean was larger than the calculated mean for the
males, though it was not statistically significant.
Academic Policy
Four questions relating to academic policy were asked, and percentages
were calculated from the responses. Of the questions, faculty members either
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strongly disagreed or disagreed with three of them. Faculty members did not
believe students with learning disabilities should be allowed to withdraw from a
course after the usual cut-off date (21.60%). They did not believe in the idea of
allowing the student to substitute a course for a required course (21.60%), and
they did not believe in the idea of relaxing academic probation and suspension
procedures to protect the student from undue anxiety (21.10%). There was a
mixed reaction to the question regarding whether or not a student with a learning
disability should be allowed to take advantage of priority registration.
An independent sample t-test was used to determine whether or not a
significant difference existed on the basis of academic policy modifications and
gender. The obtained t-value of .76 was not significant at the point zero five
level. The overall mean responses within the academic policy modifications
category was 32.59. Males yielded a mean of 2.68 with a standard deviation of
.83. Females yielded a mean of 2.45 with a standard deviation of 1.05. This is
the only category in which the mean for the males was larger than the calculated
mean for the females, although it was not statistically significant (See Table 10).
Academic School
A one way analysis of variance was used to determine if there was a
significant difference among the three different schools at the college: the
School of Business and Economics, the School of Education and Human
Services, and the School of Liberal Arts and Sciences with regards to the

Faculty Accommodations
32
various categories of modifications. A significant difference was found among
the different schools in regard to instructional modifications (F=3.33, Ecv=3.32
Q <.05) (See Table 11 ). The School of Education and Human Services was
more likely to make accommodations in instructional methods was the School of
Liberal Arts and Sciences. No significant differences were found in any of the
other four categories of modifications.
Faculty Comments
The third part of the questionnaire asked faculty members to specify any
other accommodations that they would provide for a student who had a.learning
disability. Several faculty members reported that they were willing to
accommodate students in a number of ways, however, to pass the course the
student must demonstrate a satisfactory mastery of the subjects covered in that
course. Another faculty member replied that she was willing to give extra time
on a test, but that would be done on an individual basis. This comment was
supported by an instructor who said that she would make any reasonable
accommodation, such as untimed tests, moving to a secluded area to take a test,
taping lectures, and sharing notes, but she would allow this for any student, not
just those who have been identified as having a learning disability. Many
faculty members expressed a concern in this section about establishing a
balance between assisting the student who has a learning disability and
establishing a type of independence. One member stated, "While I am very
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sympathetic, I fear that too much assistance or protection to them, (the student
with the learning disability) may cause harm when they are returned to the cold,
cruel, real world.". Overall the responses were positive in nature with one
recurring theme, the faculty member would do what was necessary as long as
the accommodation did not place students who did not have a disability at an
unfair disadvantage.
The fourth section provided a place for faculty members to comment on
any past accommodations that they had made for a student who has a learning
disability that they thought was either reasonable or unreasonable. Several
faculty members stated that while they agreed that students who have learning
disabilities should be allowed to demonstrate their level of mastery in several
ways, under no circumstances should the level of required knowledge be
lowered. These comments were accompanied by a statement from one faculty
member who wrote, "Accommodation is about helping L. D. students achieve the
same standards expected of everyone else; it is not about lowering standards."
Under this section there were more negative comments then in the previous
section. Included were, "Some of the handicapped and 'learning impaired' are
just plain frauds, who, on their own or with the help of others, have learned to
milk the system, have surrendered their independence and will be, as a result,
forever dependent, so that they are unworthy of the energies in time and effort
that are expended on them.". One associate professor claimed that the
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opportunities of college are not for everyone who happens to want them.
Another faculty member suggested that students who have learning disabilities
need to adapt to the same set of rules as everyone else if they hope to be
competitive in their chosen career.
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Discussion
When asked faculty members would generally make an accommodation
for a student who has a documented learning disability. Faculty members were
willing to make accommodations in 59.26% of the questions that were asked,
37.04% of the questions yielded a negative response. In only one question, or
3. 70% of the time, were faculty members unsure of what they would do. Overall
faculty members were willing to make accommodations for students who have
learning disabilities.
Accommodations would be made to modify instruction and examination
procedures. However, faculty members seem a little reluctant to accom_modate
in the area of assignments, and even more reluctant to change academic
policies to help a student with a learning disability. Many faculty members
stated that they would help the student who has a disability to a point, however,
they did not want the value of the college diploma to be compromised. Faculty
members also mentioned that they did not want to practice reverse
discrimination; providing so many accommodations to the student who has a
disability to the point that a student who does not have a disability is at an unfair
disadvantage. In the area of instructional accommodations, faculty were willing
to provide the student with a detailed syllabus to provide him or her with enough
time to complete reading and writing assignments; to allow the use of a. tape
recorder to tape classroom lectures; to allow the student to share notes with
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another student who does not have a learning disability; and to allow the use of
a note taker in class. Faculty members were also willing to extend deadlines for
the completion of class projects, papers, etc.; allow the use of calculators during
tests and in class assignments; and allow the use of proofreaders to assist in the
reconstruction of the student's first draft of a written assignment. They were not
willing to allow the student with the learning disability to complete an alternative
assignment; to do an extra credit assignment when the_option was not available
to other students; to give an oral or tape recorded presentation as opposed to a
written project; nor to allow misspellings, incorrect punctuation and poor
grammar without penalizing the student. Faculty members were more willing to
make accommodations in the area of examinations. For the most part faculty
were willing to allow the student to take an alternative form of an exam; allow a
proctor to rephrase test questions; allow the student to dictate answers to a
proctor; allow the student to take an exam in another room where there would be
fewer distractions. In addition, faculty members would analyze the process of a
problem as well as the final solution of the problem when grading; and they
would allow the use of a proofreader to assist the student with the learning
disability in the substitution of a higher level of vocabulary. The only
examination modification that faculty would not make was allowing the student to
respond orally to essay questions. In the area accommodations of academic
policy, faculty were not willing to make any accommodation with the exception of
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letting a student with a learning disability take advantage of priority registration,
and the majority response to this question was not sure.
Results from this questionnaire were similar to the results that Matthews
et. �I. (1987) received in his study which was conducted in 1987. The only two
significant differences were in allowing students who have a learning disability to
demonstrate their level of mastery orally as opposed to writing an answer both
on an exam_ination and for a class project. Matthews et. al. (1987) also
experienced mixed responses on their academic policy questions, especially the
question pertaining to allowing students to take advantage of priority
registration. Both the Matthews et. al. study and this study indicated a negative
response to allowing the student to substitute a course for a required course.
This relates to the faculty comments section which included the following
remark, "to exempt a student from a major requirement is a most dangerous
precedent...and if this is done said student did not truly earn this degree.".
Other faculty mentioned that they too thought that it was either unfair or
unethical to allow a student to earn a degree in which some of the requirements
have been "altered".
A one-way analysis of variance was used to compare the three Schools of
instruction, by each of the four subcategories of accommodations. Only one
significant difference was found. The School of Education and Human Services
was more likely to make an accommodation for a student with a learning
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disability than is the School of Liberal Arts and Sciences in the area of
instructional accommodations. Reasons why this may have occurred include,
the Special Education department is located within the School of Education and
Human Services. In addition faculty who teach Special Education and Education
are more likely to be familiar with students who have learning disabilities and
therefore may be more willing to make an accommodation. Each of the other
accommodation categories varied in which School was more willing to make an
accommodation.
Care should be taken when generalizing the results ,of this study. Due to
the size and location of the school, data are not generalizable to other �alleges
within the state. No other colleges participated in this study. It would be
interesting to see how different colleges and universities compare to one
another. For example, are smaller colleges more accommodating than larger
colleges?, are urban or rural schools more accommodating?, and are Schools
within other colleges more accommodating?.
Additional care should be taken when assessing the data obtained from
the questionnaire. For example, the researcher had to assume that all of the
respondents answered all of the questions honestly. A further concern revolves
around the wording of some of the questions, which may have been a bit vague
and should have been rephrased. Also, the faculty profile included mar,y
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demographic questions. This increased the chance of a faculty member being
identified, and may in tum have lowered the response rate.
Additional research that could be done at this one college would be to
find out why or why not certain faculty members decided that they would or
would not make a particular accommodation. This could be. done by asking why
on the questionnaire, or by conducting personal interviews with selected faculty
members. A final recommendation is to investigate whether or not a faculty
tenure status has an impact on his or her willingness to accommodate a student
with a learning disability.
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October 4, 1996
Dear
Attached is a questionnaire about the types of accommodations that
faculty may make for students who have learning disabilities. A learning
disability is a condition which affects the manner in which individuals take in,
retain, and express information for which they have knowledge of. The purpose
of the questionnaire is to survey college and university faculty in regards to
accommodations for students who have learning disabilities. This information
will be used to gain insight into the faculty's understanding and willingness to
support these students.
Your participation in this study will be completely anonymous and
voluntary. After finishing the questionnaire, please place it in the enclosed
envelope and return it via inter-campus mail within two weeks {by October 18,
1996). Please do not indicate your name on the questionnaire nor on the
envelope. Each questionnaire has been assigned a number, the purpose of this
number is to help increase the response rate. The number will not be used to
identify you, it will only be used as a way to help with follow up procedures.
Your willingness to participate in this study will benefit the
educational development of students who have learning disabilities.·
would like to thank you now for your time and effort.
I will be pleased to send you a summary of the questionnaire
results if you desire. Thank you again for your cooperation.
Sincerely,
Christine A. Ritter
Graduate Student
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Faculty Attitudes Toward
Accommodations Questionnaire
Part I
Read all of the statements below, and indicate whether you Strongly
Agree (sa), Agree (a), Disagree (d), or Strongly Disagree (sd), with each
of the following statements. If you are not sure how you feel about one of
the statements please circle (ns) for not sure. All of the statements refer
to how you may feel about making accommodations for a student who has
a learning disability.
1. Extend deadlines for completion of class projects, papers, etc.

sa a d sd ns

2. Allow the student to complete alternative assignments.

sa a d sd ns

3. Provide the student with a detailed syllabus to give ample time

sa a d sd ns

to complete reading assignments.
4. Provide the student with a detailed syllabus to give ample time

sa a d sd ns

to complete writing assignments.
5. Allow the student to do an extra credit assignment when the

sa a d sd ns

option is not available to other students.
6. Allow the student to tak� an alternative form of my exam.

sa a d sd ns

7. Allow the student extra time to complete tests.

sa a d sd ns

8. Allow a proctor to rephrase test questions that are not clear to

sa a d sd ns

the student.

9. Allow the student to dictate answers to a proctor.

sa a d sd ns

10. Allow the student to respond orally to essay questions.

sa a d sd ns

11. Allow exams to be proctored in a separate room to reduce

sa a d sd ns

distractions.
12. Analyze the process of a given problem as well as the final

sa a d sd ns

solution to the problem.
13. Allow the student to give an oral presentation as a substitute

sa a d sd ns

for a written project.
OVER...
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14. Allow the student to tape record assignments as a substitute

sa a d sd ns

for written projects.

15. Allow the student to use basic calculators during tests and in

sa a d sd ns

class assignments.
16. Allow misspellings, incorrect punctuation and poor grammar

sa a d sd ns

. without penalizing the student.

17. Allow the use of proofreaders to assist in the correction of

sa a d sd ns

grammar and punctuation.

18. • Allow the use of proofreaders to assist in the reconstruction of

sa a d sd ns

the student's first draft of a written assignment.

19. Believe students with a learning disability should be allowed

sa a d sd ns

to take advantage of priority registration.

20. Believe students with a learning disability should be allowed

sa a d sd ns

to withdraw from a course after the usual cut-off date.

21. Believe in the idea of allowing the student to substitute a

sa a d sd ns

course for a required course.

22. Believe in the idea of relaxing academic probation and

sa a d sd · ns

suspension procedures for the student.
23. Allow the use of a proofreader to assist the student in the

sa a d sd ns

substitution of higher level vocabulary from the original
wording, as long as the class is outside of the students
discipline.
24. Allow the student to tape record classroom lectures.

sa a d sd ns

25. Provide the student with a copy of my (the instructor's) lecture

sa a d sd ns

notes after they (the student) attended the.lecture.
26. Allow the student to share notes with another student who

sa a d sd ns

does not have a learning disability.
27. Allow the student to use a note taker in class.

sa a d sd ns

Faculty Accommodations
47

Part II
Place a check on the appropriate line.
1. Gender
__Female

__Male
2. Position
__Instructor

__Assistant Professor

__Associate Professor

__Professor

__Adjunct Faculty

__ Full Time Faculty

3. School
List the school in which you teach: ________
Optional: List the department in which you teach:_______
4. Contact
Have you had any interaction with students who have learning
disabilities?
__Yes

__No

If yes, check type: _Professional _Personal
Have you had to make any accommodations in your class for a student
with a learning disability?
__Yes

No

5. Experience
Indicate the total number of years that you have been teaching. __
Have you ever taken special education course(s )?
__Yes

__No

OVER ...
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Part Ill
Please specify any other accommodations that you, as a faculty
member, would provide for a student who has a learning disability.

Part IV
Please include any comments that you may have, including any past
accommodations that you may have made for a student with a learning
disability that you thought was either reasonable or unreasonable.

Thank you again for all of your time.and effort.
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Table 1
Responses to Instructional Accommodations
Instructional Questions
Provide the student with a

d

sd

sa

a

54.30%

30.80%

2.90%

5.70%

2.90%

n:=19

n= 12

n=1

n=2

n=1

52.80%

33.30%

2.80%

5.60%

5.60%

n=19·

n=12

n=1

n=2

n=2

.63.20%

28.90%

0.00%

5.30%

2.60%

n=24

n=11

n=0

n=2

n=1

8.30%

25.00%

11.10%

36.10%

19.40%

n=3

n=9

n=4

n=13

n=7

ns

detailed syllabus to give
ample time to complete
reading assignments.

Provide the student with a
detailed syllabus to give
ample time to complet�
writing assignments.

Allow the student to tape
record classroom lectures.

Provide the student with a
copy of lecture notes after
he/she attends the lecture.
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Allow the student to share

0.00%

0.00%

n= 3

n=O

n= O

42.10%

5.30%

7.90%

0.00%

n=16

n= 2

n=3

n=O

55.30%

42.10% 2.6%

n=21

n=16

44.70%
n=17

notes with another student
who does not have a
learning disability.

Allow the student to use a
note taker in class.

sa=Strongly Agree a=Agree ns=Not Sure d=Disagree sd=Strongly Disagree
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Table 2
Responses to Assignment Accommodations
Assignment Questions

sa

a

18.40%

34.20%

projects, papers, etc.

n=7

Allow the student to

d

sd

2.60%

28.90%

15.80%

n=13

n= 1

n= 11

n= 6

5.30%

39.50%

7.90%

31.60%

15.80%

assignment.

n= 2

n=15

n= 3

n= 12

n= 6

Allow the student to an

5.40% .

8.10%

5.40%

27.00%

54.10%

n= 2

n= 3

n= 2

n= 10

n=20

10.50%

23.70%

10.50%

36.80%

18.40%

n= 4

n= 9

n= 4

n=14

n=7

Extend deadlines for

ns

completion of class

complete an alternative

extra credit assignment
when the option is not
available to other students.

Allow the student to give
an oral presentation as a
substitute for a written
project.
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Allow the student to tape

16.70%

25.00%

11.10%

30.60%

16.70%

n=6

n= 9

n= 4

n=11

n= 6

34.40%

43.80%

9.40%

9.40%

3.10%

n= 11

n=14

n=3

n=3

n= 1

2.70%

13.50% 8.10%

51.4%

24.30%

n= 1

n=5

n= 3

n =19

n= 9

22.20%

41.70%

11.10%

19.40%

5.60%

n=8

n= 15

n= 4

n= 7

n=2

record assignments as a
substitute for written
assignments.

Allow the student to use
basic calculators during
tests and in class
assignments.

Allow misspellings,
incorrect punctuation and
poor grammar without
penalizing the student.

Allow the use of
proofreaders to assist in
the correction of grammar
and punctuation.
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Allow the use of

22.20%

36.10%

8.30%

27.80%

5.60%

n=8

n=13

n=3

n=10

n=2

proofreader to assist in the
reconstruction of the
student's first draft of a
written assignment

sa=Strongly Agree a=Agree ns=Not Sure d= Disagree sd=Strongly Disagree

.I
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Table 3
Resgonses to Examination Accommodations
Examination Questions

sa

a

Allow the student to take

34.40%

40.50%

exam.

n= 12

Allow the student extra

ns

d

sd

2.70%

10.80%

13.50%

n= 15

n= 1

n= 4

n= 5

58.80%

29.40%

0.00%

8.80%

2.90%

n=20

n= 10

n= 0

n= 3

n= 1

16.20%

43.20%

8.10%

21.60%

10.80%

clear to the student.

n= 6

n= 16

n= 3

n= 8

n= 4

Allow a student to dictate

26.30%

57.90%

5.30%

10.50%

0.00%

n= 10

n=22

n= 2

n= 4

n= 0

18.40%

42.10%

7.90%

28.90%

2.60%

n=7

n=16

n= 3

n= 11

n= 1

an alternative form of my

time to complete tests.

Allow a proctor to rephrase
test questions that are not

answers to a proctor.

Allow the student to
respond orally to essay
questions.
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Allow exams to be

50.00%

44.70%

2.60%

2.60%

0.00%

n=19

n= 17

n= 1

n= 1

n=0

12.10%

51.50%

15.20%

6.10%

15.20%

n=4

n=17

n=S

n= 2

n=S

34.40%

43.80%

9.40%

9.40%

3.10%

n=11

n =14

n=3

n=3

n= 1

2.70%

13.50%

8.10%

51.40%

24.3%

n=1

n =S

n= 3

n-19

n=9

proctored in a separate
room to reduce
distractions.

Analyze the process as
well as the final solution.

Allow the student to use
basic calculators during
tests and in class
assignments.

Allow misspellings,
incorrect punctuation and
poor grammar without
penalizing the student.
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Allow the use of

22.20%

41.70%

11.10%

19.40%

5.60%

n= 8

n=15

n=4

n= 7

n=2

13.90%

16.70%

13.90%

30.6%

25.00%

n= S

n=6

n= S

n=11

n= 9

proofreaders to assist in
the correction of grammar
and punctuation.

Allow the use of a
proofreader to assist the
student in the substitution
of higher level vocabulary
from the original wording,
as long as the class is
outside of the students
discipline.

sa= Strongly Agree a=Agree ns= Not Sure d= Disagree sd= Strongly Disagree

Faculty Accommodations
58
Table A
Academic Policy Accommodations
Academic Policy

sa

a

ns

d

18.90%

21.60%

27.00%

24.30%

8.10%

n= 7

n=8

n=10

n= 9

n= 3

8.10%

13.50%

10.80%

54.10%

13.50%

n= 3

n= 5

n=4

n=20

n=5

2.70%

18.90%

13.50%

43.20%

21.60%

n=1

n=7

n= 5

n= 16

n=8

sd

Questions
Believe students with
learning disabilities should
be allowed to take
advantage of priority
registration.

Believe students with a
learning disability should
be allowed to withdraw
from a course after the
usual cut-off date.

Believe in the idea of
allowing the student to
substitute a course for a
required course.
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Believe in the idea of

7.90%

13.20%

18.40%

26.30%

34.20%

n=3

n=S

n= 7

n= 10

n= 13

relaxing academic
probation and suspension
procedures to protect the
student against undue
anxiety.

sa=Strongly Agree a=Agree ns= Not Sure d= Disagree sd=Strongly Disagree
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Table 5
Question Means and Standard Deviations

Question Number
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27

Mean
3.11
2.87
4.31
4.22
1.84
3.68
4.32
3.32
4.00
3.45
4.42
3.39
2.71
2.94
3.97
2.19
3.56
3.42
3.19
2.49
2.38
2.34
2.64
4.45
2.67
4.53
4.24

S. D.
1.43
1.26
.99
1.12
1.19
1.40
1.07
1.29
.87
1.18
.68
1.25
1.31
1.39
1.06
1.05
1.21
1.27
1.24
1.15
1.11
1.30
1.40
•.95
1.29
.56
.88
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Table6
Overall Means and Standard Deviations by Accommodation Type

Accommodation

Mean

S. D

Category
Instructional

4.05

5
. 7

2.91

.79

3.53

.61

2.59

.92

Accommodations
Assignment
Accommodations
Examination
Accommodations
Academic Policy
Accommodation
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Table 7
Comparison of Instructional Accommodations by Gender
Group

Males

Number

Mean

S. D.

21

3.98

.57

t

-1.01
Females

13

4.18

.57
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Table 8
Comparisons of Assignment Accommodation by Gender
Group
Males

Number

Mean

S. D.

21

2.79

.70

t

-1.29
Females

9

3.20

.96
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Table 9
Comparison of Examination Accommodations by Gender
Group

Males

Number

Mean

S. D.

20

3.41

.59

t

-1.62
Females

9

3.80

.62
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Table 10
Comparisons of Academic Policy Accommodations by Gender
Group
Males

Number

Mean

S. D.

23

2.68

.83

t

.76
Females

14

2.45

1.05
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Table 11
Comparison of Instructional Accommodations According to Schools by One
Way Analysis of Variance
Source

Between Groups

Sum of Squares

df Mean Square

1. 94

2

Within Groups

8.71

30

Total

10.65

32

*p>.05

F

Fcv

3.33*

3.32

.97
.29
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Table 12
Comparison of Assignment Accommodations According to Schools by One-Way
Analysis of Variance
Source

Between Groups

Sum of Squares

df

Mean Square

.28

2

.14

F

.21
Within Groups

17.94

27

Total

18.21

29

.66
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Table 13
'

.

Comparisons of Examination Accommodations According to Schools by OneWay Analysis of Variance
Source

Between Groups

Sum of Squares

df

Mean Squares

.41

2

.21

F

.53
Within Groups

10.17

26

Total

10.58

28

.39
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Table 14
Comparison of Academic Policy Accommodations According to One-Way
Analysjs of Variance
Source

Between Groups

Sum of Squares

df

Mean Squares

1.60

2

.80

F

.94
Within Groups

28.20

33

Total

29.81

35

.85
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Table 15
Faculty Profile
Frequency

Percentage

Male

24

61.50%

Female

15

38.50%

Instructor

3

7.90%

Assistant Professor

15

39.50%

Associate Professor

9

23.70%

Professor

11

28.90%

Gender

Position

School

Business and Economics 5

13.50%

Education and Human

21.60%

8

Services
Liberal Arts and Sciences 24

64.90%

